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PART ONE

	What are the student learning objectives (SLOs)?
	How, where, and when are they assessed? 
	What are the expectations?
	What are the results?
	Committee/ person responsible?  How are results shared?

	1.The ability to demonstrate critical thinking about gender issues.
	During AY2010–2011, 23 Assessment Pre-Surveys and 22 Post-Surveys were assessed via rubric from 6 sections of WST2309G. Three Assessment Pre-Surveys and 3 Post-Surveys were assessed via rubric from 1 section of WST4309. Questions 1–5 of the survey address this SLO.

In addition, two papers and/or essay exam answers were collected from each of 6 sections of WST2309G and 1 section of WST4309. From those collected assignments, a random sample were assessed via rubric in May 2011.

	Students leaving WST2309G will demonstrate critical thinking about gender issues and how these affect their everyday lives. These students will be able to express their thinking using Women’s Studies vocabulary regarding gender and sex. 

Students leaving WST 4309/graduating from the WST minor will demonstrate a more complex understanding of gender issues and how these affect their everyday lives. These students will use more complex vocabulary regarding gender and sex.
	In WST2309, the pre-surveys indicate a rather low level of awareness of gender issues, while the post-surveys show a marked development in that awareness; 29% of respondents in the post-surveys scored in the “Superior” or “Good” category, while 48% scored “Satisfactory” for Learning Objective #1.  In terms of essays and exams, 48% of surveyed students scored in the top two categories for this Learning Objective.

For WST4309, students in the pre-survey had a wider understanding of gender issues than those in WST2309 (as would be expected).  For the pre-surveys in WST4309, 100% of respondents scored in the “Good” category; for the post-surveys, 33% scored in the “Superior” category and 67% in the “Good.”  In terms of essays and exams for WST 4309, 100% of respondents scored in the “Superior” category for this Learning Objective.

For both courses, the data suggest that expectations are being met more than adequately.
	Carrie New, WRC mgr., administered revised survey in all courses, collated random samples and distributed to Assessment Committee members. Individual instructors collected course papers and submitted them to New and Ludlow, who redacted student names to ensure anonymity. Members of the WST Assessment Sub-Committee conducted the assessment of surveys and assignments. 

Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	2.The ability to articulate how political, social, economic, and/or religious factors influence gender role expectations.
	During AY2010–2011, 23 Assessment Pre-Surveys and 22 Post-Surveys were assessed via rubric from 6 sections of WST2309G. Three Assessment Pre-Surveys and 3 Post-Surveys were assessed via rubric from 1 section of WST4309. Question 3 of the survey address this SLO.

In addition, two papers and/or essay exam answers were collected from each of 6 sections of WST2309G and 1 section of WST4309. From those collected assignments, a random sample were assessed via rubric in May 2011.
	Students will leave WST2309G able to articulate that political, social, economic and/or religious factors influence gender role development. 

Students will leave WST 4309/graduate from the WST minor able to articulate in more complex vocabulary how political, social, economic and/or religious factors intersect to influence gender role development.
	For this Objective, we evaluated each of the factors (political, social, economic and religious) separately.

For WST2309, the pre-surveys indicate that only 17% of respondents had even a “Satisfactory” level of ability to articulate gender role expectations in all of the four categories.  The post-surveys show a marked improvement: for “Political” awareness, 29% of respondents scored in the top two categories and 32% in the “Satisfactory” category.  For the “Social” factor, 24% of respondents were in the top two categories and 37% scored a “Satisfactory.”  For the “Economic” factor, 24% scored in the top two categories and 29% in the “Satisfactory” range.   For the “Religious” factor, 24% scored in the top two categories and 38% were “Satisfactory.”

For the WST2309 exams and essays, for the “Political” category, 45% of respondents scored in the top two categories, while 43% scored “Satisfactory.”  For the “Social” category, 45% of respondents scored in the top two categories and 43% scored “Satisfactory.”  For the “Economic” factor, 43% scored in the top two and 74% scored “Satisfactory.”  For Religious, 26% scored in the top two categories and none scored “Satisfactory,” although that is most likely due to the fact that most assignments were not applicable to the factor of religious awareness.  This does not necessarily mean that students are not learning about how gender relates to religion, but merely that the assessment tools do not indicate it.

For the WST4309 pre-surveys, 100% of respondents scored “Good” for each of the four categories.  For the post-surveys, 33% scored “Superior” for all categories and 67% scored “Good.”  

For the WST4309 essays and exams, 100% of respondents scored “Superior” in all categories.  

For both courses, the data suggest that expectations are being met more than adequately.
	Carrie New, WRC mgr., administered revised survey in all courses, collated random samples and distributed to Assessment Committee members. Individual instructors collected course papers and submitted them to New and Ludlow, who redacted student names to ensure anonymity. Members of the WST Assessment Sub-Committee conducted the assessment of surveys and assignments. 

Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	3.The ability to demonstrate awareness of comparative gender differences within and across cultures and subcultures.
	During AY2010–2011, 23 Assessment Pre-Surveys and 22 Post-Surveys were assessed via rubric from 6 sections of WST2309G. Three Assessment Pre-Surveys and 3 Post-Surveys were assessed via rubric from 1 section of WST4309. Questions 2–4 of the survey address this SLO.

In addition, two papers and/or essay exam answers were collected from each of 6 sections of WST2309G and 1 section of WST4309. From those collected assignments, a random sample were assessed via rubric in May 2011.

	Students will leave WST2309G able to demonstrate, in Women’s Studies vocabulary, an awareness of comparative gender differences within and across cultures and subcultures. 

Students will leave WST 4309/graduate from the WST minor articulating, using more complex vocabulary, an awareness of comparative gender differences within and across cultures and subcultures.
	Ability to discuss comparative gender difference within and across (sub)cultures appears to be an area of relative weakness for introductory WST students; however, progress is shown from beginning to end of WST2309 and between WST2309 and WST4309.

For WST2309, pre-surveys indicate that only 33% of students had even a Satisfactory level of knowledge regarding comparative gender differences. In the post-survey, 17% of students demonstrated Good knowledge of comparative gender differences and another 39% demonstrated Satisfactory knowledge. Of the 33 assignments assessed from WST2309 that addressed objective 3, 57% of students were at a level of Good or higher in knowledge of comparative gender differences, while 33% were at a Satisfactory level.

For WST 4309, pre-surveys indicate that 66% of students had a Satisfactory level of knowledge regarding gender differences. In the post-survey, 100% of students demonstrated Good or Superior knowledge of comparative gender differences. In assignments, 100% of students scored in the top two categories.

For both courses, the data suggest that expectations are being met  but that objective 3 may be an area for additional attention.
	Carrie New, WRC mgr., administered revised survey in all courses, collated random samples and distributed to Assessment Committee members. Individual instructors collected course papers and submitted them to New and Ludlow, who redacted student names to ensure anonymity. Members of the WST Assessment Sub-Committee conducted the assessment of surveys and assignments. 

Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


	4. The ability to demonstrate an appreciation of the diverse experiences and perspectives that shape human culture, in service of global citizenship.
	During AY2010–2011, 23 Assessment Pre-Surveys and 22 Post-Surveys were assessed via rubric from 6 sections of WST2309G. Three Assessment Pre-Surveys and 3 Post-Surveys were assessed via rubric from 1 section of WST4309. Questions 2–6 of the survey address this SLO.

Exit interviews were conducted with two graduating WST minors.  Part II, Question 6 of the exit interview addresses this SLO.
In addition, two papers and/or essay exam answers were collected from each of 6 sections of WST2309G and 1 section of WST4309. From those collected assignments, a random sample were assessed via rubric in May 2011.
	Students will leave WST2309G able to demonstrate, using Women’s Studies vocabulary, an appreciation of the diverse experiences and perspectives that shape human culture, in service of global citizenship. 

Students will leave WST 4309/graduate from the WST minor articulating, using more complex vocabulary, an appreciation of the diverse experiences and perspectives that shape human culture, in service of global citizenship.
	WST 2309 and WST 4309 both attempt to make students more aware of the diverse experiences and perspectives that shape human culture. WST 2309 provides an introduction to women’s studies and gender issues, two factors at the heart of cultural conflict. Students gain awareness of diverse experiences and perspectives in their local context, but their responses do not indicate how they will use this understanding in service of global citizenship. 

Pre-instruction surveys indicate that 41% of students rate “satisfactory” in expressing the ways that gender, race and culture influence their roles as a responsible citizen in their community; 59% rate “poor.”  By course end, 59% rate “satisfactory,” “good,”  or “superior” while 41% rate “poor.” Fewer comprehend global citizenship issues related to gender: 83% rate “poor,” while the remaining 18% rate “satisfactory” or “good”. By course end, 68% rate “poor” in comprehending gender influences in global citizenship with the remaining 32% showing “satisfactory” or “good” understanding. Course  essays provide evidence of more substantive understanding of diverse experiences and the influence on citizenship: 77% rate “superior” to “good;” 9% rate “satisfactory,” with only 7% rated “poor.”

Recommendation: WST 2309 instructors can require students to consider one source (reading, novel, film) that focuses on conflict between different cultures and compare and contrast the causes of conflict and consider possible resolutions. It would be most powerful if this is something students do not already well understand; otherwise the item critiqued does not challenge the students to move outside their comfort zone and come into direct contact with a perspective that shapes/shaped human culture and which has global implications.

WST 4309 papers convey a sophisticated understanding of different experiences and perspectives that shape human culture. Assignments require students to address “Global Gender Normativity” or the theory of “representation,” an important concept in global feminist studies. These assignments indicate that students (WST minors predominately) leave the capstone course with a superior understanding of issues and a realization of how they can be a “global citizen.” One WST minor commented in the exit interview, in response to the question “How will you apply the knowledge you have acquired through the WST Minor”: “Through my activism and stress on equality, and ending discrimination.” 
	Carrie New, WRC mgr., administered revised survey in all courses, collated random samples and distributed to Assessment Committee members. Individual instructors collected course papers and submitted them to New and Ludlow, who redacted student names to ensure anonymity. Ludlow conducted exit interviews, and a summary of the results was distributed to the Assessment Sub-Committee. Members of the WST Assessment Sub-Committee conducted the assessment of surveys and assignments. 

Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.




	5. To demonstrate an ability to speak and write clearly about the historical development and/or contemporary applications of feminist theory.
	During AY2010–2011, 23 Assessment Pre-Surveys and 22 Post-Surveys were assessed via rubric from 6 sections of WST2309G. Three Assessment Pre-Surveys and 3 Post-Surveys were assessed via rubric from 1 section of WST4309. Question 3 of the survey address this SLO.

In addition, two papers and/or essay exam answers were collected from each of 6 sections of WST2309G and 1 section of WST4309. From those collected assignments, a random sample were assessed via rubric in May 2011.
	Students will leave WST2309G able, using Women’s Studies vocabulary, to speak and write clearly about the basic historical development and/or contemporary applications of feminist theory. 

Students will leave WST 4309/graduate from the WST minor having engaged directly with contemporary and historical feminist theory. 
	WST 2309 instruction does not assess the ability to SPEAK clearly about either historical development of or contemporary applications of feminist theory.

Most students (75%) do not WRITE clearly about either the historical development of or contemporary applications of feminist theory, either. The pre- and post-instruction surveys indicate a reduced ignorance, but the writing does not demonstrate their ability to write clearly about what they have learned. Most students do not answer the question “How has feminist theory influenced your ability to understand gender?” on the WST 2309 pre-instruction survey. They leave it blank, indicate that they have not learned about feminist theory and therefore cannot answer the question, or provide a non-answer: “You really don’t want me to get on to that soapbox.”  Those who answer often confuse historical development with feminist theory, i.e. “It has brought more attention to woman’s struggles throughout history, as they compare with man’s,” and “women have fought hard to have the same rights as men today.”  Fewer students leave the post-instruction survey answer blank [25% do not answer or answer with one word (“marginally”]. Students at the end of WST 2309 do not grasp the meaning of “feminist theory” as evident by answers such as: “It makes me look beyond the gender stereotypes I have grown up with;” “. . . giving me a broader insight on the attitudes of individuals both male and female, enabling me to acquire my own perspective.”

Recommendation: This question should encourage students to consider their ability to speak or write (but the way it is phrased does not really allow for reflection on content acquisition/retention). WST faculty could reconsider the course goal for WST 2309 to articulate (in writing) the definition of feminist theory. This could be gauged by a more purposeful question: “What is feminist theory? How can feminist theory influence your ability to understand gender.” 

Essays completed for WST 2309 (written exams or film/novel critiques) indicate that students understand change over time, and understand gender (if not theory) Student essays indicate acceptable to commendable writing ability, but the assignments do not reflect understanding of historic development of or contemporary applications of feminist theory. 

Recommendation: This higher level of analysis should be reserved for upper division instruction (WST 4309).  

WST 4309 students show a more sophisticated understanding of gender based on their written answers to the pre-instruction survey question, but 25% still leave it blank. All answer the post-instruction survey question but most of the writing does not indicate an understanding of historical development of theory or of its current application. They still link theory to gender perceptions (and that results from the inadequate wording of the question). (see Recommendation for WST 2309 pre- and post-instruction survey).

Essays completed by WST 2309 show a 100 % satisfactory to commendable rating of students’ ability to write clearly about feminist theory.

Exit surveys of WST Minors indicate that students want more gender and queer studies in WST courses. This indicates that they would be receptive to more systematic incorporation of feminist theory (including both historical development of it, and current applications of it). Recommendation:  Faculty teaching WST 2309 identify two to three readings that define feminist theory, gender theory and queer theory for use in all courses, and devise an assignment that asks students to define theory, and then compare the meanings and conclusions of each, and then identify a current situation and use their new-found understanding of theory to critique the situation.


	Carrie New, WRC mgr., administered revised survey in all courses, collated random samples and distributed to Assessment Committee members. Individual instructors collected course papers and submitted them to New and Ludlow, who redacted student names to ensure anonymity. Members of the WST Assessment Sub-Committee conducted the assessment of surveys and assignments. 

Results of the assessment process will be shared with WST faculty and program members at future WST meetings and via e-mail.


PART TWO  

Describe your program’s assessment accomplishments since your last report was submitted.  Discuss ways in which you have responded to the CASA Director’s comments on last year’s report or simply describe what assessment work was initiated, continued, or completed.

1. The WST Assessment Committee focused heavily this year on establishing criteria for assessing students’ work. Based on the feedback we received on last year’s report, the committee created rubrics for assessment committee members to use when assessing sample student papers and the pre- and post-surveys. We have attached copies of these rubrics, which are intended for internal committee use. 

2. For this year’s assessment report, we began comparative assessment (across years) for WST2309G.
3. In an effort to facilitate continuity between courses, all WST instructors, including those in cross-listed courses, were asked prior to each semester to put the new Student Learning Objectives on their syllabi.

4. Following last year’s assessment report, the WST Assessment Committee determined that the WST2309G and WST4309 assignments submitted by instructors did not address substantively a number of the WST student learning objectives. For this reason, we now ask instructors to submit two assignments for assessment from each course, keeping in mind the program objectives when choosing those assignments.

5. In an effort to involve more WST faculty in program assessment, the WST Assessment Committee developed a rubric for instructors to fill out about each student following the semester. At this time, we plan for this rubric to be used in WST2309G and WST4309. Because the whole committee must approve this rubric before we can begin using it, the copy we have attached here is a draft.

6. The WST Assessment Committee has begun exploring ways to better assess global citizenship in future years.

7. The WST Assessment Committee is considering an additional change to the student learning objectives. While we appreciate the shift from seven objectives to five, we find that the fifth learning objective (“To demonstrate an ability to speak and write clearly about the historical development and/or contemporary applications of feminist theory”) needs to be divided into two learning objectives, which would allow us to asses students’ speaking and learning abilities separate from their grasp of feminist theory. This separation is particularly important for WST2309G, which does not cover in depth feminist theory, but which does fulfill a general education requirement and so should meet all four undergraduate learning goals. We will present this proposed change to the whole WST committee in the fall.
PART THREE 
Summarize changes and improvements in curriculum, instruction, and learning that have resulted from the implementation of your assessment program.  How have you used the data?  What have you learned?  In light of what you have learned through your assessment efforts this year and in past years, what are your plans for the future?  

We are now entering Year 3 of our planned five-year assessment revision. As described in Part Two, we have met most of our goals from Year 2 with the exception of submitting the instructor rubric. Our five-year assessment plan continues to create greater continuity among WST courses, better coordination among faculty, and a broader awareness of assessment and its role in the WST program.

Our goals for the next three years are as follows:

Year 3 (2011–12)

· continue all current assessment activities 

· create a rubric for assessment of student assessment portfolios (CONTINGENT UPON FACULTY APPROVAL)

· begin comparative assessment of WST4309, across years (i.e., AY2010–11 compared with AY2011–12)
· begin using instructor rubrics filled out for students following each course

· continue exploring methods for assessing global citizenship

· using assessment data from 2011–2012, begin establishing quantifiable expectations for each student learning objective
Year 4 (2012–13)

· continue all assessment activities as listed, above

· begin assessment of graduating WST minors, using student portfolios (i.e., AY2011–12 compared with AY2012–13)

Year 5 (2013–14)

· re-evaluate WST assessment plan and protocol, revising and updating as needed
· begin comparative assessment of graduating WST minors, using student portfolios (i.e., AY2012–13 compared with AY2013–14)

Please complete a separate worksheet for each academic program (major, minor) at each level (undergraduate, graduate) in your department.  Worksheets are due to CASA this year by June 15, 2011.  Worksheets should be sent electronically to � HYPERLINK "mailto:kjsanders@eiu.edu" ��kjsanders@eiu.edu� and should also be submitted to your college dean.  For information about assessment or help with your assessment plans, visit the Assessment webpage at � HYPERLINK "http://www.eiu.edu/~assess/" ��http://www.eiu.edu/~assess/� or contact Karla Sanders in CASA at 581-6056.	
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